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Guidance regarding Accessibility Plans

Schools are required to have an accessibility plan. This is a statutory requirement (see DFE’s guidance on statutory policies for schools).
The Equality Act 2010 came into force on 1 October 2010 and replaced all existing equality legislation, including the Disability Discrimination Act (DDA). The effect of the law is the same as the previous legislation, in that “schools cannot unlawfully discriminate against pupils because of their sex, race, disability, religion or belief and sexual orientation”.

Advice from the Department for Education (DfE) on the Equality Act 2010 explains that schools must have an accessibility plan to comply with the Act, just as they did under the DDA. Schools must ensure that they are meeting their duties under the public sector equality duty (PSED), which replaced previous statutory duties for schools on race, gender and disability.
An accessibility plan is listed as a statutory document in the DfE’s guidance on statutory policies for schools. The guidance also requires that the policy is:

· Reviewed and reported on annually and drawn up/updated every three years 

· Approved by the governing body, who are free to delegate this to a committee of the governing body, an individual governor or the head teacher 

Additionally, where disabled pupils are placed at a substantial disadvantage, schools must consider whether any reasonable adjustment can be made to overcome that disadvantage. This must be done within a reasonable time and in ways which are determined after taking account of the pupil’s disabilities and any preferences expressed by them or their parents. 
How should an accessibility plan be published?

An accessibility plan may be a freestanding document but may also be published as part of another document such as the school development plan.
For instance, a school may wish to publish its accessibility plan within an equality and diversity policy. A school’s accessibility policy should be available on a school’s website.
What should be included in an accessibility plan?
The DFE’s statutory advice document (2014) makes it very clear that schools continue to have a duty to produce an Access Plan which must be implemented. Schools’ plans should reflect their intentions in three areas to:
1. Increase the extent to which disabled pupils can participate in the curriculum
2. Improve the physical environment of schools to enable disabled pupils to take better advantage of education, benefits, facilities and services provided, and

3. Improve the availability of accessible information to disabled pupils.
                                                                                                         (paragraph 4.29-30)

· For each aspect there should be short, medium and long term targets
· Success criteria should be included
· The plan should identify who is responsible for each target
· Timescales for completion must be indicated
· Resource implications should be costed and source of funding identified.
· Systems of evaluation and monitoring must be included
· Training needs should be identified (related to targets)
Useful Documentation
The following documents are useful in this process

The Equality Act 2010, GOV.UK – DfE , see page 29 (Adobe pdf file)
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf
Statutory policies for schools, GOV.UK – DfE (Adobe pdf file)
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/284301/statutory_schools_policies.pdf
Disability equality, Equality and Human Rights Commission
http://www.equalityhumanrights.com/about-us/vision-and-mission/our-business-plan/disability-equality
Model accessibility plans from SIL (School Improvement Liverpool)

Previous legislation has required schools to produce a Disability Equality Scheme, and many schools chose to produce a Single Equality Scheme. Neither of these is required under the current legislation, though the format of those documents can be useful for meeting the current requirements.

In creating a school’s Access Plan, schools should be aware of Liverpool’s ‘Accessibility Strategy 2014 – 2017’ and refer to it if appropriate. There may also be links to the Local Offer and to the SEN Information Report when evaluating the impact of the Access Plan. 

The duty under the Equality Act 2010 is that schools collect and publish equality information, and publish equalities objectives. 

Schools will need to have regard to the need to provide adequate resources for implementing plans and must regularly review them. An access plan may be a freestanding document or it may be published as part of another document such as the school development plan. This template must be personalised for your own setting. It will not meet legal requirements if it is simply copied.
A template plan is provided for schools to adapt and exemplar plans are provided. It is within the autonomy of Liverpool schools to decide on the format of the plan as long as they address their statutory requirements. A school’s accessibility plan is divided into three sections and should cover how the school aims to:
The plan is divided into three sections. These cover how the school aims to:

· Improve access to the physical environment of the school

· Increase access to the curriculum for pupils with a disability

· Improve and make reasonable adjustments to the delivery of written information to pupils, staff, parents and visitors with disabilities

Accessibility Plan example 1

 [Name of school]

Accessibility Plan

Adopted:

                   
Review date:                    

 SHAPE  \* MERGEFORMAT 



[Name of school] has adopted this accessibility plan in line with the school’s special educational needs policy with the aim of ensuring that our school is socially and academically inclusive, that all pupils have access to a full curriculum, and that all pupils are appropriately challenged. This plan is created in response to the recommendations made in our school’s last access audit which took place on [date].

Our special educational needs policy outlines the school’s provision for supporting pupils with special educational needs and disabilities (SEND), and the school’s publication of equality information and objectives explains how we ensure equal opportunities for all our students, increased access to the curriculum, physical access to the school and access to information particular to students with SEND. This accessibility plan provides an outline of how the school will manage this part of the SEND provision.

Please refer to our special educational needs policy for an outline of our full provision to support pupils with SEND. 
Note: You may wish to make a note here of where the school’s special educational needs policy, SEN information report, Local Offer  and publication of equality information can be found/accessed e.g. school website, Early Help Directory
The table below is based on our current assessment of accessibility for pupils with SEND. It sets out priorities across the school in a number of areas and the relevant timescales for action to increase accessibility for pupils with SEND.  Progress on these measures will be updated annually and reported to the governing body.

	Priority area
	Short term
	Outcome
	Medium term
	Outcome
	Long term
	Outcome

	Staff training

	1.

2.


	
	
	
	
	
	

	Teaching and learning

	1.

2.


	
	
	
	
	
	

	School estate – minor capital expense

	1.

2.


	
	
	
	
	
	

	School estate – major capital expense

	1.

2.


	
	
	
	
	
	


This accessibility plan and the outcomes will be evaluated [annually/every three years] to monitor the plan’s effectiveness and ensure that it covers all areas of accessibility needed in the school.
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Signed by





SEN Governor

Date: ...............................






Head teacher

Date: ..................................






SENCO 


Date: ..................................


This policy will be reviewed [annually/updated every three years
Accessibility Plan example 2 
Template Access Plan - Notes

This template must be personalised for your own setting. It will not meet legal requirements if it is simply copied

Template Access Plan for Our School (from current date to three years hence)

Introduction

The Equality Act 2010 replaced previous discrimination law and provides a single piece of legislation covering all the types of discrimination that are unlawful. 

Schools and Local Authorities have to carry out accessibility planning for disabled pupils. 

Our school’s accessibility plans are aimed at:

• Increasing the extent to which disabled pupils can participate in the curriculum

• Improving the physical environment of schools to enable disabled pupils to take better advantage of education, benefits, facilities and services provided, and

• Improving the availability of accessible information to disabled pupils

We recognise the need to provide adequate resources for implementing plans and will regularly review them. 

Our school’s previous access plans were incorporated into a Disability Equality Scheme/Single Equality Scheme (dates) and build on those foundations. This access plan includes data and consultation from those schemes where they continue to be relevant.

Notes

The definition of disability under the law is a wide one. A disabled person is someone who has a 

• Physical or mental impairment that has an adverse, substantial and long term effect on their ability to carry out normal day to day activities. 
The definition includes people with a Hearing or Visual Impairment, Cerebral Palsy, Muscular Dystrophy, mental health issues and incontinence. People with ADHD, Autistic Spectrum Disorder, Downs Syndrome and Hydrocephalus are included. Medical conditions such as Cystic Fibrosis, severe Asthma, Diabetes, Cancer, Multiple Sclerosis, Epilepsy, Sickle Cell Anaemia and HIV are deemed disabilities. Facial disfigurement, severe Dyslexia, gross obesity and diagnosed eating disorders are all included.

If a person has been disabled in the past (for example, cancer recoverers, those who have recovered from cancer and people with a history of mental illness) they are still covered by the legislation for the rest of their life.

It is likely that every school in Liverpool has disabled pupils, staff members and service users.

Vision and values

Our School fully supports the vision of (Liverpool Children’s Services, refer to Accessibility Plan for Liverpool, quote?)

• We believe that all children and young people have the right to be healthy, happy and safe; to be loved, valued and respected; and to have high aspirations for their future.

Our school endorses the Liverpool Inclusion definition that says:

(Insert chosen quote from Liverpool’s Accessibility Strategy 2014-2017 here)
Where the school’s mission statement already sets out its vision for disabled pupils, the appropriate text could be cut and pasted here. There may also be relevant statements in other school policies and plans relating to pupils, families and employees.

Information gathering

In meeting the duty to collect and publish equalities information schools will have much of this information to hand. However, it will be useful to look more closely at the following in order to formulate a meaningful access plan.

Key starting points should be assessments of:

• The nature of the school population for whom the school is planning

• The nature of the school, including a consideration of the impact of the school’s existing plans and priorities

Pupil information will include a range of data:

• Pupils already in school and moving through it

• The nature of the future intake (advance information from pre-school/primary school etc.)

There should be some sort of audit of the school’s strengths and weaknesses in working with disabled pupils. This might include:

• The level of staff awareness of Equalities legislation

• The presence of disabled pupils and their participation in the life of the school, for example, patterns of attendance and exclusions, areas of the curriculum to which disabled pupils have limited or no access, the participation of disabled pupils in after school clubs and school visits, parts of the school to which disabled pupils have no or limited access.

• The impact on disabled pupils of the way the school is organised, for example, school policies and practices around the administration of medicines, time-tabling, anti- bullying policy, school trips and teaching and learning.

• The physical environment of the school

• The curriculum

• The ways in which information is currently provided for disabled pupils

• Outcomes for disabled pupils including exams and end of key stage results and achievements in extracurricular activities 

The detail and amount of information gathered to complete this section will depend upon a number of factors not least of which is the size of the school. Equally, in reporting the findings it will be necessary to include enough detail to be informative but not so much as to breach confidentiality.

Involving disabled people

The plan should be informed by:

• The views and aspirations of disabled pupils themselves

• The views and aspirations of the families of disabled pupils

• The views and aspirations of other disabled people or voluntary organisations

• The priorities of the local authority

You should show how the views of different groups have influenced the plans.

The plans

Your plans should address the three areas of improving access to

• The physical environment

• Access to education, benefits, facilities and services (the whole life of the school) and

• Access to information usually provided in written form

Your plans can be in any format you choose. Anecdotally the more people responsible for monitoring and execution of actions the better.

The access plan will be very specific to your setting based on the information gathered and consultation results. However, the following issues, based on experiences in Liverpool, may help in developing your action plans:

Physical environment

There are increasing numbers of disabled pupils in mainstream settings needing adult support for personal care. This can require an accessible toilet facility that is large enough to accommodate a toilet and washbasin, bed, hoist and space for child, wheelchair and up to two adults. A toilet cubicle that is slightly larger than average with handrails will rarely be adequate for a child with complex needs. Where a school does not have adequate facilities currently then access planning should include plans to develop them for the future.

Schools with upper floors should be mindful of the implications of physically disabled pupils accessing them. Where lifts are used there must always be an alternative method of returning the pupil to the ground floor in case of emergency, fire or lift failure. ‘Evac’ type chairs and staff trained to use them will usually be required. Where this is the case, or if a school has an alternative solution, this must be clearly identified in the plans for individual pupils and in the general evacuation procedures for disabled visitors. Schools with upper floors but no physically disabled pupils currently should be making plans for potential pupils in line with their anticipatory duty.

Many physically disabled pupils are using powered wheelchairs which can be quite large and older accessible equipment may be too small. This is especially true of older lifts and toilets. Schools should plan to improve access for power chair users in accessing the school site. 

Many pupils with quite complex medical needs are attending mainstream settings and staff are receiving training from Health professionals and volunteering to carry out procedures. Access plans might include developing a medical room if no appropriate space is currently available. And plans might also be made to examine job descriptions for new support staff to ensure that meeting the medical needs of disabled pupils is included.

An allocated parking space for the parents of disabled pupils is vital, as is ensuring that the space is not used inappropriately, or blocked by other vehicles. Access into school from the parking space should be level with no obstacles. 

Level access is not the only consideration for wheelchair users. Heavy doors, sharp narrow turns and cluttered corridors will all be barriers to access. Where classroom space is tight, adjustments may have to be made to classroom layout in order to facilitate access.

Some disabled pupils will need specialist furniture in order to access the curriculum. Schools have a responsibility to provide auxiliary aids and services for disabled pupils and this can include specialist equipment. Schools should make themselves aware of any existing support to purchase equipment.
Access to the curriculum

All areas of the curriculum should be available to pupils regardless of their disability. Where an activity cannot be made accessible or would be inappropriate then an alternative activity should be made available. Cross country running may be inappropriate for an individual wheelchair user but an alternative physical activity – perhaps table tennis or swimming – should be offered. Handwriting practice might be inappropriate for a disabled pupil but practising keyboard skills would be a suitable and valuable alternative. Planning to improve access to the curriculum will include identifying reasonable adjustments to offer an equality of opportunity.

Depending on the impairments of your disabled pupils, planning specific staff training will improve access to the curriculum. Training is available from a number of sources. 

Purchasing specialist equipment will increase access to the curriculum for disabled pupils. Schools might plan to purchase more books with large print, writing slopes and pencil grips, or adjustable desks and chairs.

Including review of the participation of disabled pupils during lesson observations will inform future developments in inclusion.

Planning to use tools and published resources can help a school improve access and raise awareness.

Access to school visits can be problematic for some disabled pupils. Reviewing your school’s visits policy and investigating more accessible venues and transport providers will be valuable, as will better forward planning and a creative approach to staffing.

School minibuses are often inaccessible for pupils with mobility difficulties especially if they are wheelchair users. Accessible transport from private providers is generally expensive and schools may find it cost effective to plan to have their own accessible transport for the future.

Access to written information

Plans could be made to investigate symbol software to support learners with reading difficulties.

Raising awareness of font size and page layouts will support pupils with visual impairments.

Auditing the school library to ensure the availability of large font and easy read texts will improve access.

Auditing signage around the school to ensure that is accessible to all is a valuable exercise.

Making it happen

It is important that your plans

• Allocate lead responsibilities

• Set out clear timescales

• Identify necessary resources

• Have clear outcomes

• Build in review mechanisms and dates

Access plans should be reviewed annually and renewed every three years.

Making it available

Access plans should be easily available to interested parties. Many schools publish plans on their school website.

For further guidance and support contact the SENCO/Inclusion Manager
e-mail/contact details etc.
School Access Plan Example 3
	Consider whether the plan identifies:

Access to the curriculum and extended services.

Access to the building.

Provision for disabled students, parents and staff.

Also:

Resources.

Responsibilities.

Timings.

Outcomes for students.

Ensure actions have clear success criteria so they can be monitored effectively.


	Curriculum
	Physical environment
	Information for pupils
	Overall

	
	
	
	
	


Guidance on Equality Objectives (Equality Act 2010)
Disability equality – statutory duties for schools

What is Disability Equality and how does the Equality Act impact on schools?

Under the Equality Act there is a requirement for public sector bodies, including schools, to promote equality for disabled people in every aspect of their work. Schools will need to take an organisational approach to formulating policy and practices, which positively promote disability.

The Equality Act 2010 introduced a single Public Sector Equality Duty (sometimes also referred to as the ‘general duty’) that applies to public bodies, including maintained schools and Academies, and which extends to all protected characteristics – race, disability, sex, age, religion or belief, sexual orientation, pregnancy and maternity and gender reassignment. This combined equality duty came into effect in April 2011. It has three main elements. In carrying out their functions, public bodies are required to have due regard to the need to:

1. Eliminate discrimination and other conduct that is prohibited by the Act,

2. Advance equality of opportunity between people who share a protected characteristic and people who do not share it,

3. Foster good relations across all characteristics – between people who share a protected characteristic and people who do not share it.

This duty requires schools to adopt a proactive approach, mainstreaming disability equality into all decisions and activities. The duty does not just apply to disabled pupils; it applies to any non-educational services schools provide. The duty applies also to parents, members of staff, visitors to the school, local community members and to potential pupils of the future. Schools can implement the general duty by actively reviewing all their policies, procedures and planned access improvements to remove barriers, with a view, for example, to greater recruitment and retention of disabled staff, greater participation of disabled pupils, disabled parents and community members.

What are your specific duties?

The specific duties require schools:

(a) to publish information to demonstrate how they are complying with the Public Sector Equality Duty, and

(b) to prepare and publish equality objectives.

Schools need to update their published information at least annually and to publish objectives at least once every four years. 
Schools need to publish their equality information and objectives in line with the Equality Act 2010

The 3 aims are:

· Eliminate unlawful discrimination, harassment and victimisation and other conduct prohibited by the Act. (Removing or minimising disadvantages)
· Advance equality of opportunity between people who share a protected characteristic and those who do not. (Meeting needs)
· Foster good relations between people who share a protected characteristic and those who do not. (Encouraging participation)

What do you have to do?
Publish equality information annually to provide as complete and clear a picture as possible of how your setting or centre has due regard to the need to eliminate discrimination and harassment, advance equality and foster good relations, and what you have achieved as a result

Evidence of equality within policies and practice.

Engagement.

· Prepare and publish equality objectives at least every 4 years in your school’s annual report and website.

Useful Documentation

The following documents are useful in this process:

Equality Act 2010. Advice for school leaders, school staff, governing bodies and local authorities. DfE

http://media.education.gov.uk/assets/files/pdf/e/equality%20act%20guidance%20march%202012.pdf
Inspecting equalities, Ofsted. February 2011 (reference no: 090197)

www.ofsted.gov.uk/resources/091097
Equality Act 2010. Advice for school leaders, school staff. governing bodies and local authorities. DfE

The document covers the areas below:

· Overview of the Act 
· General Exceptions 
· Strand Specific Factors 
· Disability 
· Public Sector Equality Duty and Specific Duties 
· Local Authorities and Education Functions 
· Enforcement 
· Education Specific Employment Provisions 
Steps to fulfilling your legal requirements

Preparation

Put together an effective project group. (This should include at least one governor and be representative of your wider community.)

Step 1

Equality Information – what information do you already hold? Establish a starting point to work from. What evidence do you have to back this up?

Some points to consider:

· Attendance

· Attainment

· Exclusions

· Bullying/racist incidents

· Access arrangements

Step 2

Engagement Information – how do you currently engage with the following protected groups: age (as an employer – but not applicable to pupils), disability, sex, gender reassignment, race, pregnancy and maternity, religion or belief and sexual orientation? How you will engage to close gaps?

Some points to consider:

· How? (opinions, evidence, ideas, making decisions)

· When? 

· Who?

· Where?

· Success criteria

Some points to remember.

Schools, Academies or Settings are obliged to make reasonable adjustments for disabled people, including during engagement. 

Consider your size and resources - how relevant is the issue to equality when deciding who to engage with and what methods to use. 

Two of these gaps will form the basis of your objectives you will need to state how you intend to close these gaps.
Step 3

Equalities: summary of effectiveness - Using the evidence you have gathered in Steps 1 and 2 (see the Collating Data table) collate a brief analysis of your effectiveness.

Use key judgement phrases such as ‘emerging’ ‘improving’ ‘completing’ ‘outstanding’.

Step 4 

Publishing - Using the evidence you have gathered in the steps 1-3, decide upon your equality objectives as a project group.

Your Equalities Information needs to be published and monitored annually. 

It is good practice to include it in your school’s annual report and it must now be published on your website (Ofsted will look at your website prior to a visit.)

The report should:

· be in one document (or clearly marked if part of a larger one):

· be clearly presented and jargon free;

· make reasonable adjustments for disabled people where relevant;

· be on your school website;

· be accessible to everyone.

Collating Data (Steps 1 and 2)

	Protected Characteristics
	(Focus on eliminating discrimination, harassment, victimisation, advancing equal opportunity and fostering good relations.)

	
	Equality Information

(Step 1)


	Engagement

(Step 2)



	Race


	
	

	Disability


	
	

	Sex


	
	

	Gender Reassignment


	
	

	Pregnancy and Maternity


	
	

	Age


	
	

	Religion and Belief


	
	


Liverpool’s Sample Equality Action Plan

2015-2019
School:

Date:

Review Date:

This is a working document which will be monitored and reviewed annually. 

Contents:

· Policy statement

· Statutory requirements

· Responsibilities

· Equality Action Plan 2015-2019
· Access Plan 2015-18
1. Policy statement

· In accordance with _________________________[our mission statement / school values etc.] we will ensure:

4. equal human rights are respected for all; 

5. our pupils are educated regarding equality;

· We will assess our current school practices and implement all necessary resulting actions in relation to age (as an employer – but not applicable to pupils), disability, sex, gender reassignment, race, pregnancy and maternity, religion or belief and sexual orientation.
2.  Statutory requirements

The equality objectives address our duties under current equality legislation, up to and including the Equality Act 2010.  

3.  Responsibilities

Governors as a whole are responsible for:

· making sure the school complies with the relevant equality legislation;

· monitoring progress towards the equality objectives and reporting annually.

The Head teacher is responsible for:

· drawing up, publishing and implementing the school’s equality objectives;

· making sure steps are taken to address the school’s stated equality objectives;

· making sure the equality plans are readily available and that the governors, staff, pupils, and their parents/carer are aware of them;

· producing regular information for staff and governors about the plans and how they are progressing;

· making sure all staff know their responsibilities and receive training and support in carrying these out;

· taking appropriate action in cases of harassment and discrimination, including prejudice-related incidents;

· enabling reasonable adjustments to be made, in relation to disability, in regard to students, staff, parents / carers and visitors to the school.

All staff are responsible for:

· promoting equality in their work;

· avoiding unlawful discrimination against anyone;

· fostering good relations between groups; 

· dealing with prejudice-related incidents and reporting any concerns;

· being able to recognise and tackle bias and stereotyping;

· taking up training and learning opportunities.

_________________________________  is responsible overall for

monitoring the recording of prejudice-related incidents.

	Objectives


	Actions

(include the groups(s) most likely affected)
	Who is responsible? (including timescales)
	Success Criteria
	Annual RAG

rating

	To improve boys’ attainment in mathematics

School progress data indicates 72% of girls are achieving the expected levels, but only 48% of boys. 

We would like 68% of boys reaching the required grade by 2015.


	Group(s) sex

Curriculum modified to increase engagement of boys.

Maths across the curriculum addressed to consolidate learning.

Enterprise week introduced with a maths focus.

Relevance of maths in everyday life emphasised and reinforced.

Intervention groups clearly identified and monitored.

Key staff (including HTLA) to receive training and support for mathematics.

Include parents/carers workshops with a maths focus.

Introduce a maths ‘funday’


	MC (Sept 12)

All staff

All staff (w/c 1/10/12)

All staff – ongoing

MC/HLTA (by 8/10/12)

HLTA/MC/other identified staff (9/1/2013)

MC/SLT

(14/11/12)

MC/SLT

(19/6/13)
	Year on year increase in attainment over 3 years. 

By July 2015, % of boys achieving Level 4+ in maths will have increased by 20%.

Gap is narrowing between girls and boys with a maximum difference of 5%.

Parental engagement has increased by 10-15%


	


Sample Equality Action Plan

	Objectives


	Actions

(include the groups(s) most likely affected)
	Who is responsible? (including timescales)
	Success Criteria
	Annual RAG

rating

	To reduce the number of homophobic based bullying by tackling the issue as a whole school through targeted education and intervention

Through an audit based on an anonymous survey, we discovered that there were repeated incidences of bullying heterosexual friends of homosexual students.


	Group(s) sexual orientation.

To raise the issue of homophobic bullying in all its manifestations.

Tackle the issue through assemblies (1 in 5 focussing on this issue).

Introduce tutor group discussions and openness.

Re-emphasise homophobia through the PSHE curriculum.

Discuss ways of tackling the issue with the school council.

Create opportunities for students to report such instances of bullying and provide counselling where appropriate. 


	PHSE Co-ord

HT SLT

(May 2012)

HT/SLT ongoing

Form tutors

PHSE Co-ord

(May 2012)

PHSE Co-ord

(May 2012)

School Council

(June 2012)

HT/SLT ongoing

Train staff
	Students feel safe in reporting incidences of bullying related to sexual orientation.

An immediate increase in the reporting of such incidents using the formal processes.

Repeating the anonymous survey after 3 and 6 months and comparative data shows are marked decrease in incidents.
10 additional members of staff are trained to deal with homophobic issues and counselling.

	


	Objectives


	Actions

(include the groups(s) most likely affected)
	Who is responsible? (including timescales)
	Success Criteria
	Annual RAG

rating

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Blank Equality Action Plan



Definition of special educational needs


In this policy, ‘special educational needs’ refers to a learning difficulty that requires special educational provision.





The SEND Code of Practice 0 to 25 Years (DfE, 2014) says children have a learning difficulty or disability if they:


have significantly greater difficulty in learning than the majority of children of the same age; or


have a disability which prevents or hinders them from making use of facilities of a kind generally provided for children of the same age in mainstream schools or post-16 institutions; and


are under compulsory school age and are likely to fall within either of the definitions above when they reach compulsory school age or would do so if special educational provision was not made for them.�


Children must not be regarded as having a learning difficulty solely because the language or form of language of their home is different from the language in which they will be taught.





Definition of special educational provision


For children aged two years or older, this is educational provision additional to, or otherwise different from, the educational provision normally available to pupils of the same age.
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